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For the past five years, the Canadian Psychological 
Association has been working on the development of a new 
Code of Ethics for Canadian psychologists. 

The code has been through three drafts, all of which 
have benefitted from the input and feedback of 
psychologists from across canada who have'volunteered to 
participate in the development process. In addition, 
each draft has had the input of members of other 
disciplines, who have a· special interest or eXpertise in 
ethics. 

A study of some of the strengths and difficulties of the 
APA code and of the code for psychologists living in 
other countries led to concerns about the conceptual 
consistency of the codes and their value as educational 
tools and guides for ethical dect°sion-making. This 
analysis led to the formulation of four objectives for 
the content and structure of the new Code: 

1. To be more explicit and thereby a better 
educational tool for training in ethical 
behaviour. 

2. To be more inclusive of recently developed 
areas of oractice, teaching, and research. 

3. To give 9' 1idelines for the resolution of 
conflicts between different ethical principles. 

. 4. To reflect explicitly the most helpful decision 
rules for ethical reasoning. 

Carole Sinclair - Co-Chair 

Committee on Ethics, CPA 

The draft code which appears below differs fundamentally 
from other codes both in the methods chosen for its 
development and in its structure. The choice of 
methodology was influenced by. developments over the last 
two decades in theories of moral judgement and ethical 
decision-making, and accompanying research. Instead of 
the code being articulated by a small group of 
professionals-, it was decided to attempt to identify and 
articulate those ethical principles already accepted and 
being utilized by canadian psychologists. Hypothetical 
ethical dilemmas which relate to the practice, teaching 
and research functions of psychologists were developed 
and distributed to Canadian psychologists who 
volunteered to participate. Respondents were as.ked to 
resolve the ethical dilemmas and to describe the ethical 
principles they used in ·their resolution.. Responses 
were then analyzed to identify the major principle·s 
used, and values reflected. 

In order to meet these objectives, standards have been · 
included which reflect a broad spectrum of psychological 
activities and the structure of the code has been 
changed significantly fràm our present interirn code. 
Standards··have been grouped according to ethical 
principle rather than according to area of application 
or area of responsibility. Also, each set of standards 
is preceded by a statement of values which defines and 
provides examples of the application of the specific 
ethical principle. Principles are ordered according to 
therelative weight each is to be given if a conflict 
between principles occurs. · 

We want your feedback on this 3rd draft of the Code of Ethics. 

Forward your comments and suggestions, by February 15 to: 
Carole Sinclair, Chair, 
Ethics Committee, 
c/o Canadian Psychological Association, 
558 King Edward Ave., 
Ottawa KIN 7N6 

Preamble 

The Canadian Psychological Association recognizes its 
responsibility to participate in the assurance of ethical behaviour on the 
part of psychologists. This responsibility is to society in general, to 
individual members of society who become involved in the service, 
research and teaching activities of psychology, to the discipline of 
psy_chology, and to its own individual members. 

Assuring ethical behaviour includes the articulation of -~thical 
principles, values and standards; promoting those principles, values and 
standards through . education and consultation; developing and 
implementirig methods to help psychologists to monitor their ethical 
behaviour; adjudicating complaints of unethical behavi:our; and, taking 
corrective action when such action is warranted. 

This code articulates ethical principles, values and standaras 
for members of the Canadian Psychological Association. 

Structure and Derivation of the Code 

Structure. Four . ethical principles, to be considered and 
balanced in achieving ethical behaviour, are presented. Each principle is 
followed by a statement of those values which are included in and give 
definition to the p,inciple. Each values statement is followed by a list of 
standards which illustrate the application of the specific .principle and 
values to the act_ivities of psychologists. The standards include both 
minimal behaviouràl expectations as well as more idealized attitudinal 
and behavioural expectations. In the margin, to the left of the standards, 
key words are placed to guide the reader through the standards and to 
illustràte the relationship of the specific standards to the values 
statement. 

Derivation. The four principles represent those ethical 
principles used most consistently by Canadian psychologists who 
volunteered to resolve hypothetical ethical _dilemmas sent to them by the 
CPA Committee on Ethics. In addition to the responses provided by 
Canadian psycholcigists, the values statements and standards have been 
derived from interdisciplinary and international ethics codes, provincial 
and specialty codes of conduct, and ethics literature. 

When Principles are in Conflict 

Principle III: Integrity in Relationshi j)s. This principle should 
be given the third highest weight. ln some circumstances, 
values such as honesty and straightforwardness will need to 
be tempered by the values contained in the Principles of 
Respect for the Dignity of Persans and Responsible Caring. 

Principle IV: Responsibility to Society. This principle should 
be given the iowest weight of the four principles when it is 
in confHct with one or more of them. While it is necessary 
and important to consider responsibility to society in every 
ethical decision, adherence to this principle must be subject 
to and guided by Respect for the Dignity of Persans, 
Responsible Caring, and lntegrity in Relationships. 

Even wîth the above ordering of the principles, psychologists 
occasionally will be faced with ethical dilemmas which are difficult to 
resolve. In such cases, resol.ution is recognized to be a matter of 
personal conscience. However, in order to ensure that persona! 
conscience is a legitimate basis for the decision, psychologists are 
expected to engage in an ethical decision-making process that is explicit 
enough to bear public scrutiny. 

The Ethical Decision-Making Process . 

The following basic steps are common to all approaches to 
ethical decision-making: 

!. Identification of ethically relevant issues and 
practices. 

2. Development of alternative courses of action. 

3. 

4. 

5. 

6. 

Analysis of likely' short.:term, ongoing, and long-term 
risks and benefits of each course of action on the 
individual(s)/group(s) involved or likely. to be affected 
(e.g., client, client's family or employees, employing 
institution, colleagues, profession, society, self). 

Choice of 
application 
standards. 

course of action after 
of existing principles, 

conscientious 
values and 

Action, with a commitment to assume responsibility 
for the consequences of the action. 

Evaluation of the course of action. 
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Relationship of Code to Provincial Regulatory Bodies 

Uses of the Code 

This code is intended to be a guide to psychologists in their 
everyday conduct and in the resolution of ethical dilemmas; that is, it 
advocates the practice of both proactive and reactive ethics. 

The code is also intended to serve as an umbrella document 
for the development of codes of conduct or other behavioural codes. For 
example, the principles and values could be used to help specialty areas 
develop behavioural standards which are specific to those areas. Sorne 
work · in this direction has already occurred within CP A (e.g., use of 
animals in research, therapy and counseling with women). The principles 
and values articulated by psychologists which we have incorporated into 
this code, in so far as they also corne to be. reflected in other documents 
guiding the behaviour of psychologists, will reduce the inconsistency and 
conflict between documents. 

A third use of the code is to assist in the adjudication of 
complaints against psychologists. A group charged with this responsibility 
is required to judge whether unethical behaviour has occurred and 
determine what corrective action should be taken. In determining 
corrective action, one of the judgments the adjudicating body needs to 
make is whether there was willful disregard of a section of the ethics 
code or whether there was an intent to be ethical, but poor judgment or 
other factors (e.g., naïve incompetence) intervened. The articulation of 
the principles, values, standards and ethical decision-making process 
contained in this code provides a guideline for making such judgments. 

Responsiblity of the Individual Psychologist 

The individual psychologist is the primary locus of ethical 
action. Acceptance to membership in a professional association of 
psychology commits members: 

1) to adhere to the ethical code adopted . by the 
association; 

2) to promote and be sensitive to discussion of ethical 
issues and practices among colleagues • 

.3) to bring to the attention of the association ethical issues 
which require -clarification or the development of new 
guidelines or standards; and, 

4) to cooperate with duly constitued committees of the 
association which are concerned with ethics and ethical 
conduct. 

Relationship of Code to Persona! Behaviour 

This code is intended to guide and regulate only those 
activities a psychologist engages in by virtue of being a psychologist. 
There is no intention to guide or regulate a psychologist's activities 
outside of this context. Persona! behaviour becomes a concern of the 
discipline only ü it is of such a nature that it undermines public trust in 
the discipline as a whole or if it raises questions about the psychologist's 
abi!ity to carry out appropriately his/her professional responsibilities. 

In exercising its responsibility to articulate ethical standards 
for those who wish to become and remain members in good standing of 
the association, the Canadian Psyçhological Association is. not seeking to 
take the place of provincial regulàtory bodies. Rather, recognizing the 
multiple membership that some psychologists have (both regulatory and 
fraternal), the code has attempted to encompass and incorporate thos·e 
ethical principles most prevalent in the profession as a whole, thereby 

_minimizing the possibility of being at variance with provincial regulations 
and guidelines~ Wherever regulatory bodies exist, · psychologists are 
expected to respect the legally mandated role of such bodies. 

Definition of Terms 

For the purposes of this code: 

· a) "Psychologist" means any person who is a Fellow, 
Member, Student Affiliate or Foreign Affiliate of the 
Canadian Psychological Association, or as defined by 
any psychology fraternal association or regulatory body 
adopting this code. 

b) "Client" means a person, family, group, organization or 
industry receiving service from a psychologist. 

c) Clients, research subjects, and students are 
"independent" when they can independently contract for 
service or give informed consent. Such persons are 
"partially dependent" when the decision to contract for 

service or give informed consent is shared between two 
or more parties (e.g., parents and school boards, workers 
and Worker Compensation Boards, adult members of a 
family). Such persons are considered to be "involuntary" 
when they have little or no choice about whether or not 
to receive service or participate in an activity (e.g., 
patients who have been involuntarily committed to a 
psychiatrie facility, very young children). 

d) "Legal or civil rights" means those rights protected 
under laws and statutes recognized by the province in 
which the psychologist is working. 

e) "Moral rights" means fundamental and inalienable human 
rights which may or may not be fully protected by 
existing laws and statutes. Of particular significance to 
psychologists, for example, are rights to equaJ justice 
and to developmentally appropriate pri_vacy, 
self-determination and autonomy. Protection of some 
aspects of these rights may involve encouraging 
practices which are not contained or controlled within 
current laws and statutes. Moral rights are not limited 
to those mentioned in this _definition. 

f) "Unjust . discrimination" or "unjustly discriminatory" 
means activities which are prejudicial to persons 
because of differences such as culture, ethnicity, colour, 
race, religion, gender, sexual preference, physical or 
mental abilities, age, Socio-economic status, and/or any 
other preference or persona! characteristic, condition or 
status. · 

Values Statement 
Principle I: Respect for the Dignity of Persons 

In the course of their work, psychologists corne into contact 
with màny different individuals and groups, including: clients seeking 
help with persona!, family, organizational, industrial or community issues; 
research participants; students; employees; colleàgues; employers; third 
party payers; and, the general public. 

In these contacts, psychologists accept as fundamental the 
principle of respect for the dignity of persons, that is, the belief that 
each person should be treated as a person or an end in him/herself, not 
as an object or a means to an end. In· so doing, psychologists 
acknowledge that all persons have a right to have their innate worth as 
human beings appreciated and that this worth is not enhanced or reduced 
by such differences as culture, ethnicity, colour, race, religion, gender, 
sexual preference, physical or mental abilities, age, socio-economic 
status, and/or any other preference or persona! char~cteristic, condition 
or status. 

While psychologists have a responsibility to respect the 
dignity of ail persons with whom they come in contact in their role as 
psychologists, t_he nature of their contract with society demands that 
their greatest responsibility normally be to those persons directly 
receiving or involved in the psychologist's activities and, therefore, in a 
more · vulnerab1e positior:i (e.g., clients, students, research participants). 
This responsibility is almost always greater than their responsibility to 
those indirectly involved (e.g., employers, third party payers, the general 
public). 

Adherence to the concept of moral rights is an essential 
component of respect for the dignity of persons. Rights to privacy, 
self-determination, and autonomy are of particular importance to 
psychologists who have a responsibility to ·protect and promote these 
rights in their service, research, and teaching activities. As such, 
psychologists have a responsibility to provide services and develop 
procedures for informed consent and confidentiality . that are consistent 
with those !:ights. 

As individual rights exist within the context of the rights of 
others and of responsible caring (see Principle II), there may be 
situations in which the possibility of serious detrimental consequences to 
themselves or others, a diminished capacity to be self-determining or 
autonomous, . or a court order might disallow some aspects of these 
rights. However, psychologists still have a responsibility to respect the 
dignity of the person(s) involved to the greatest extent possible and to 
do what is necessary and reasonable to reduce the need for any future 
disallowances. 

In addition, psychologists recognize that as individual, family 
or group vulnerabilities increase and/or as the power of . persons to 
control their environment or their lives decreases, psycholog1sts have an 
increasing responsibility to seek ethical advice and to establish 
safegùards to protect the rights of the persons involved. For this reason, 

psychologists consider it their responsibHity to increase safeguards to 
protect and promote the rights of persons involved in their activities 
proportionate to the degree of dependency and the lack of voluntary 
initiation. For · example, this would mean that there would be more 
safeguards to protect and promote · the rights of involuntary persans than 
partially dependent persons, and more safeguards for p_artially-dependent 
than _independent persons. 

. Respect for the dignity of persans also involves the concept 
of . equal justice. With respect to psychologists, this concept implies that 
all persons are entitled to benefit equally fi"om the contributions of 
psychology and to equal quality in the processes, procedures and services 
being conducted by psychologists. While individual psychologists might 
specialize and -· direct their activities to particular populations, 
psychologists must not exclude persons on a capricious or unjustly 
discriminatory basis. 

Ethica1 Standards 

In adhering to the Principle of Respect for the Dignity of 
Persans, psychologists would: 

General 
Respect 

l) 

2) 

Demonstrate appropriate respect for the knowledge, 
insight, experience and areas of expertise of those 
persons with whom they corne in contact in their role 
as psychologists. 

Refrain from the denigration of the character and 
competence of others, offering public opinions on 
these matters only in appropriate profess_ional forums. 

.3) Not . publicly engage in demeaning descriptions of 
others or in remarks or jokes which reflect adversely 
on the dignity of others. 

4) Abstain from all forms of harassment, including 
sexual harassment. 

7E 
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General 
Rights 

.5) 

6) 

7) 

8) 

:"void _or refuse to participate in practices 
mcons1stent with respect for the Jegal civil, 
moral rights of others. ' or 

Refuse to ~dvise, train or supply information to 
~ny~ne who mtends to use the knowledge or skills to 
mfrmge on human rights. · 

Make every effort to ensure that psychological 
knowledge is not' unintentiona!ly misused to infringe 
on human rights. 

Respect the right _of rec1p1ents of service, research 
participants, and . students to safeguard their own 
dignity. 

Vulnera­
bilities 

nmtcfJIM6 
23) 

24) 

2.5) 

Seek an independent ethical review of human rights 
issues and protections for ail research involving 
vulnerable groups and/or persons of diminished 
capacity to give informed consent. 

In research studies, not use children or any other 
persons of diminished capacity to give informed 
consent, when the research involved might equally 
well be carried out with persons. who have a fuller 
capacity to give informed consent. 

When fully informed consent cannot be carried out 
due to age or serious handicap, carry out the 
informed consent process with those persons who are 
legally appointed to give informed consent on behalf 
of the individual concerned. 

Non-discrim- 9) 
ination 

Not practice, condone, faci!itate or collaborate 
with any form of unjust discrimination. 

26) Seek the willing participation of any child or other 
person of diminished capacity to ' give informed 
consent; and proceed without this cooperation only 
when the service or research activity is considered 
to ·be of direct benefit to that person. 

Informed 
Consent 

10) A_ct ~o _prevent or correct. practices that are unjustly 
d1scrimmatory. 

11) Seek as full and active a participation as possible 
from others in decisions which affect them. 

12) Respect and integrate as much as possible the 
opinions and wishes of others regarding decisions 
which affect them. 

1.3) Obt~in informed consent from ail independent · and 
part~ally dep_endent persons fqr any psychological 
services prov1ded to them. 

14) Obtain informed consent for ail research activities 
which involve obtrusive measures, invasion into the 
priv~t~ lives of research participants, risks to the 
part1c1pant, or any attempt to change the behaviour 
of research participants. 

1.5) Establish and use signed consent forms which specify 
the dimensions of informed consent or which 
acknowledge that such dimensions have been 
explained and are understood, when such forms are 
required by l~w or when such forms are desired by 
the p~yc~olog1st, the person giving consent, or the 
organ1zat1on for whom the psychologist works. 

16) Reco~nize that informed consent is a . process of 
reachmg an ~greement to work collaboratively, 
rather than havmg a consent form signed. 

17) In obtaining informed consent, provide as much 
information as a reasonable or prudent person would 
want to know before making a decision or consenting 
to a psychological process, procedure, or service. 
This information would be relayed in language that 
the person understands and the psychologist would 
take whatever reasonable steps are necessary to 
assure that the information was, in fact, understood. 

18) 

19) 

In the process of obtaining informed consent, assure 
that the person(s) involved understand at least the 
following points: purpose, nature of the activity, 
mutual responsibilities, !ikely benefits and risks, 
alternatives, the likely consequences of non-action, 
the option to refuse or withdraw at any time, over 
what period of time the consent applies, and how to 
rescind consent if desired. · 

When providing services to clients at the request of 
or for the use of third parties, clarify the nature of 
the multiple relationships to ail concerned parties 
before obtaining consent. This would include the 
purpose of the service, the use that will be made of 
information collected, and the limits on 
confidentiality. Third parties may include · schools, 
courts, government agencies, insurance companies, 
police, and special funding bodies. 

Privacy 

27) :"ssume that older children are capable of giving 
mformed consent and seek their consent in addition 
to the consent of the parent or other legal guardian. 

28) Be particulacy cautious in establishing the freedom of 
consent of any research participant who is in a 
dependent relationship to the psychologist (e.g., 
student, employee). This may involve, but is not 
limited to, offering that person an alternative 
activity to fulfill their educational or employment 
goals, or offering a range of research studies from 
which the person can select. 

29) Explore and collect only that information which is 
germane to the purpose(s) for which consent has been 
obtained. 

30) Record only that information which is necessary for 
the provision of continuous, coordinated service or 
which is required by Jaw. ' 

31) Re~p~ct the right of students or psychologists in 
trammg to .reasonable persona! privacy. 

32) Store and handle ail records, both written and 
unwritten (e.g., video-tapes), in a way that attends 
to the needs for privacy and security. 

33) Take al! reasonable steps to ensure that records over 
which they have control remain personafly 
identifiable only as long as is necessary in the 
interests of those to whom they refer and/or to the 
research project for which they were collected, or as 
required by law, and render anonymous or destroy 
any records under their control that no longer need 
to be personally identifiable. ' 

Confident- 34) 
iality 

Be careful not to relay information which they have 
gained about coUeagues, students, and members of 
organizations gained in the process of their activities 
as psychologists and which the psychologist has 
reason to believe is considered confidential by those 

3'.5) 

36) 

persons. · 

When engaged in ser:vices to individuals, families, or 
groups, clarify what measures will -be taken to 
protect confidentiality, and what responsibilities 
family and group members _have for the protection of 
confidentiality. 

Except as required or justified by law, or in 
situations of actual or possible serious physical harm 
or death, share confidential information with others 
only with the informed consent of those involved or 
when al! identifiers have been removed. 

Freedom 20) Take ail reasonable steps to ensure that consent is 
not given under conditions of coercion. 

Extended 
Responsi­
'li!ity 

37) When appropriate, encourage others with whom they 
corne in contact in their role as psychologists to 
respect the dignity· of others and to expect respect 
for their own dignity. 

of Consent 

21) 

22) 

When consent is given under duress or conditions of 
extreme need, take · all reasonable steps to confirm or 
re-establish the freedom of the consent. 

Respect the right of the research participant or the 
recipient of service to discontinue participation or 
service at any time. 

38) Assume overall responsibility for the professional 
activities of their assistants, students, supervisees, 
and employees with regard to Respect for the Dignity 
of Persons, all of whom, however, incur similar 
obligations. 

Principle II: Responsible Caring 

Values Statement 

One of the most basic ethical expectations of any profession 
in our society is that its activities benefit members of .society or at 
least, do_ no harm. T~erefore, ethical conduct by psychologists is 
characterized by an active concern for the welfare of any individual, 
family or group with whom they corne into relationship in their role as 
psychologists. This concern includes both those directly involved and 
those indirectly involved in their service, research arid teaching 
activities. However, in keeping with their contract with society, as with 
Principle I, psychofogists'· greatest responsibility normally is to protect 
the welfare of those directly involved in their activities and, therefore, 
in a more vulnerable position (e.g~, clients, research participants, 
students). ~heir responsibility to those indirectly involved (e.g., 
employers, th1rd party payers, the general public) is a secondary one. 

Values Statement 

continued at top 
of next page 



As individuals are the most likely persons to be concerned 
about their own welfare, obtaining informed consent (see Principle I) is 
one of the best methods for ensuring that their welfare will be 
protected. However, it is only when informed consent is combined with 
the rêsponsible caring · of the psychologist · involved that there is 
considerable ethical protection of the welfare of the person(s) involved. 

Responsible caring leads psychologists to "take care" _ to 
discern the potential harm and beneflts involved, to predict the 
likelihood of their occurrence, to proceed only when the potential 
benefits outweigh the potentiaJ harms, to use and develop methods that 
will minimize harms and maximize benefits, and to take responsibility for 
correcting any harmful effects that have occurred as a result of their 
activities. 

ln order to carry out these steps, psychologists recognize the 
need for and the vaJue of competence and self-knowledge. They consider 
incompetent action to be unethical ~ ~ as it is unlikely to be of 
benefit and likely to be harmful. They engage only in those activities in 
which they have competence, and they perform their activities as 
competently as possible. They expose themselves to, contribute to, and 
use the most . appropriate existing knowledge, developing a base · of 
understanding from which to act in the best interests_ of those 
concerned. They aJso engage in self-reflection . with the purpose of 
determining how their own values and social context (e.g., culture, 
ethnicity, colour, religion, gender, sexual preference, physical and mental 
ability level, ag·e, and socio-economic status) influence their actions, 
illterpretations; · choices and recommendations. ' This is done with the 
intent of increasing the probability that their activities will be carried 
out in the best interests of the individuals, families and groups with 
whom psychologists are in relationship in their role as psychologists. 

· Psychologists define . harm and benefit in terms of both the 
physical. and psychological dimensions. They are concerned about such 
factors as feelings of self-worth, fear, humiliation, interpersonal trust, 
cynicism, and both self-knowledge -and general knowledge, as. well as 
such factors as physical- safety, comfort, pain, and injury. They are 
concerned about immediate, short-term, and long-term effects. 

Responsible caring recognizes and acknowledges (e.g., through 
·obtaining informed consent) the ability of individuals, families and groups 
to care for themselves and each other. lt does not replace or undermine 
such ability. However, psychologists recognize that as vulnerabilities 
increase and/or as power to control one's own life decreases, .they have 
an increasing responsibility to protect the well-being of the individual, 
family, or group involved. For this reason, as in Principle 1, psychologists 
cqnsider it their responsibility to increase safeguards proportionate to 
the degree of dependency and the lack of voluntary initiation on _the 
part -of the persons involved. However, for Principle II, the safeguards 
are for the well-being of persons rather than for the rights of persons. 

Psychologists' use and treatment of animaJs in their research 
and teaching activities are also a component of responsible caring. 
Although animais do not have rights in the same way as persons have 
rights, psychologists consider it their responsibility to treat them 
humanely and to not expose them to unnecessary · discomfort or pain. 

Ethical Standards 

ln adhering to the Principle · of Responsible Caring, 
psychologists would: 

General 
Caring 

Competence/ 
Self-know-
ledge 

1) 

2) 

3) 

4) 

.5) 

6) 

Protect and promote the welfare of clients, student~, 
research participants, colleagues and others w1th 
whom they corne in contact in their role as 
psychologists. 

Avoid doing harm to clients, stud~nts, research 
participants, colleagues and others w1th whom they 
corne in contact in their role as psychologists. 

Accept responsiblity for the consequences of their 
actions. 

Refuse to advise, train or supply information to 
anyone who intends to use the knowledge or skills to 
harm others. 

Make every effort to ensure that psychological 
knowledge is not unintentiorially misused to harm 
others. 

Only offer services or carry out activi~ies (with~ut 
supervision) for which they have estabhshed the1r 
competence and their ability to carry them out to the 
beneflt of others. 

7) Fully acquaint themselves with the relevant . existing 
knowledge so as to better anticipate the consequences 
of their . actions and to discern which activities are 
most · likely to be of benefit to the individuals, 
families and groups with whom they are in contact. · 

8) Continually re-evaluate how their own backgrounds, 
values, ·social context, and individual differences 
influence their interactions with others, and integrate 
this awareness into aJl efforts to act to the benefit of 
others. 

Risk/Benefit 9) 
Analysis 

Assess carefuUy the specific needs and situations of 
individuals, families and groups affected by their 
actions in order to ensure that they will be more able 
to discern what will benefit and not harm those 
persons. 

10) Be sufficiently sensitive to vulnerabilities and 
individual differences to discern what will beneflt and 
not harm persons involved in their service, research 
arid teaching activities. 

Maximize 
Benefit 

Minimize 
Harm 

.Offset/ 
Correct 
Harm 

11) 

12) 

13) 

14) 

1.5) 

16) 

17) 

18) 

Carry out pilot studies to determine the effects of ail 
new procedures and techniques which might carry 
some risks, before considering their use on a broader 
scale. 

Seek an independent ethical review of the balance of 
risks and potential benefits of all research which 
invo!ves procedures of unknown consequence, or where 
pain, discomfort and harm are possible. . 

Not carry out any activity unless the probable benefit 
is proportionately greater than the risk involved. 

Provide services that are coordinated over time and 
coordinated with other service providers to avoid 
duplication or working at cross purposes thereby 
reducing the benefit to the service recipient. Such 
coordination would be promoted by the maintenance of 
adequate records and communication with other 
service providers. 

Make themselves aware of the knowledge and skills of 
professionals from other disciplines (e.g., law, 
medicine) and make use of them or advise their 
utilization, where relevant, to the benefit of others. 

Strive to obtain the best possible service for 
needing and seeking psychologicaJ service. 
includes recommending professionals other 
psychologists where appropriate. 

those 
·This 
than 

Monitor and evaluate the effect of their service, 
research, and teaching activities, record their findings 
and, where appropriate, communicate new knowledge 
to others in the field. 

Debrief research participants in such a way that their 
knowledge is enhanced and they have a sense of 
contribution to the enhancement of knowledge. 

19) Perform their teaching duties on the basis of carefuJ 
preparation so that their instruction is current and 
scholarly. 

20) Act on their obligation to facilita te the professionaJ . 
·development of their students, employees, and 
supervisees by providing or arranging for adequate 
working conditions, timely evaluations, constructive 
consultation and experience opportunities. 

21) Encourage and assist students in publication of worthy 
student papers. 

22) Seek appropriate help and/or discontinue psychological 
activity for. an appropriate period of time when a 
physical or psychologic:al condition reduces . their 
ability to act in . the best interests of others. 

23) Be · carefuJ not to engage in activities in a way that 
could place incidentaUy-involved individuals at risk. 

24) Be acutely aware of the need for discretion in the 
recording and communication of information in order 
that the information not be interpreted or ùsed to the 
detriment of others,. This includes, but is . not limited 
to: not recording information which could lead to 
misinterpretation and misuse, avoiding conjecture, 
clear ly labelling opinion, and communicating 
information in language that ca_n be clearly understood 
by the particular recipient of the information. 

2.5) If unable to meet requests for needed psychological 
services or activities, give reasonab!e assistance in 
helping to secure the needed service or activity. 

26) 

27) 

28) 

29) 

30) 

If referring an individual, family or group to a 
colleague or other professional, maintain appropriate 
contact, support and responsibility for caring until the 
colleague or other professional begins service. 

Before discontinuing services to a client, give 
reasonable notice and be reasonably assured that the 
discontinuation will cause no harm to the client. 

When risk of harm is possible, screen appropriate 
research participants and select those least like!y to 
be ha:rmed by the research. 

Act to minimize the impact of any of their research 
activities on the research participants' physical and 
mental integrity and on the personality of the 
participant. 

Terminate an activity when it is clear that the 
activity is more harmful than benefic_ial, or when the 
activity is no longer needed. 

31) Refuse to help individuals, families or groups to carry 
out or submit to activities which, according to current 
know!edg~ and/or legal and professional .guideHnes, 
would cause serious physicaJ or psycholcigical harm to 
themselves or others. 

32) Do everything possible to stop or offset the 
consequences of actions by others when these actions 
are likely to cause serious physical harm or death. 
This may involve reporting to appropriate authorities 
(e.g., the police) or an intended victim, and would be 
done even when a confidential relationship is involved. 
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33) Act to stop or offset the consequences of clearly 
harmful activities being carried out by another 
psychologist or professional when these activities have 
corne to their attention outside of a confidential 
client relationship with the psychologist or 
professional involved. This would involve talking 
informally with the psychologist or professional, 
obtaining ot;,jective information, and, if possible, the 
assurance that the harm will discontinue and be 
corrected. If the harrn is serious and/or continues to 
persist, the situation would be reported to the 
appropriate regulatory body, authority, and/or 
committee for action. 

from previous page 

Care of 
Animais 

34) Not place an individual, group, or family needing 
service at a serious disadvantage by offering them no 
service over an unreasonable period of time in order 
to fulfill the conditions of a control condition in a 
research study, and, where resources allow, ·would 
offer such person(s) the service found to be most 
effective after the research study is completed. 

35) Debrief research participants in such a way that any 
harm caused can be discerned, and act to correct any 
resultant harm. 

36) Not use animals in their research unless there is a 
reasonable expectation that the research will increase 
understanding of the structures and processes 
underlying behaviour, or increase understanding of the 
particular animal species used in the study, or result 
eventually in benefits to the health and welfare of. 
humans or other animais. 

Extended 
Responsi­
bility 

37) Us_e a _proèedure subjecting animais to pain, stress, or 
pr1vat1on only when an alternative procedure is 
unavailable and the goal is justified by its prospective 
scientific, educational or applied value. 

38) Make every effort to minimize the discomfort, illness 
and ~ain of animais, This would include performin~ 
surg1cal procedures only under appropriate 
anaesthesia, using techniques to avoid infection and 
minimize pain during and after surgery, and when 
disposing of experimental animais is carried out at the 
termination of the study, doing so in a humane way. 

· 39) Use animals in classroom demonstrations only when the 
instructional objectives cannot be achieved through 
the use of video-tapes, films, or other methods and 
wh1:r7 the type of demonstration is warranted by the 
ant!Clpated mstructional gain. · 

40) When ~ppropriate_, enc~urage others with whom they 
corne in contact m the1r role as psychologists to care 
responsibly for thèmselves and for others. 

41) Assume overall responsibility for the professional 
activities . of their assistants, students, supervisees 
and employees _with regard to the PrincipJe of 
Respons1ble Canng, ail of whom, however, incur 

. similar obligations. 

Principle III: Integrity in Relationships 

Values Statement 

The reJationships formed by psychologists in the course of 
their work embody explicit and implicit mutual expectations of integrity. 
These expectations include: fairness; impartiality; straight-forwardness; 
avoidance of deception; avoidance of conflicts of interest; and, the 
provision of accurate information. Psychologists have a responsibility to 
meet these expectations and to encourage reciprocation. Psychologists 
who fail to do so undermine the trust and m,utual respect upon which 
professional relationships are built. ln addition, a lack of honesty, the 
presentation of inaccurate information, and bias in reporting can distort 
and even invalidate scientific progress, which rests on the accumulated 
work of many investigators. 

Integrity in relationships also implies that, in as much as 
functioning as psychologists presumes specialized knowledge and 
expertise, psychologists have a responsibility to maintain competence in 
their declared area(s) of practice. 

Professional integrity also requires that psychologists, in as 
muèh as they present themselves as members and representatives of a 
specific profession, have a responsibility to actively rely on and be 
guided by their professional community and its guidelines and 
requirements. 

Ethical Standards 

In adherîng to the PrincipJe of Integrity in RèJationships, 
psychologists would: 

Accuracy/ 
Honesty 

1) Not participate in, condone, or be associated with 
dishonesty, fraud, or misrepresentation in their 
professional practice. · 

2) Accurately represent their own and their associates' 
professional qualifications, eduçation, experience, 
competence and affiliations, in ail spoken, written or 
printed communications. 

3) Carèfully protect their own and their associates' 
professional credentials from being misrepresented by 
others, and act quickly to correc-i: any such 
misrepresentation. 

4) Maintain competence in their declared area(s) of 
psychological competence, not just in their current 
a,rea(s) of activity (see Principle II). 

5) Accurately represent their activities, functions, and 
likely outcomes of their work in all spoken, written or 
printed communication. 

6) . Ensure that their activities, functions and likely 
outcomes of their activities are not misrepresented by 
others and act quickly to correct any such 
misrepresentation. 

7) 

9) 

Take credit only for the work that they have actually 
done and · give credit for work done by others in 
proportion· to their contribution. 

Acknowledge the limitations of their knowledge, 
findings, interventions and views. 

Not suppress disconfirming evidence of their· findings 
and views, acknowledging alternative hypotheses and 
explanations. 

/ 

Straight­
forward­
ness/Open­
ness 

Bias 

Conflict 
of 

Interest 

10) When establishing written or unwritten contracts, be 
clear and straightforward about all information needed 
to estàblist:i a valid agreement (e.g., fees, concerns, 
mutual responsibilities, ethical responsibilities of 
psychologists, purpose and nature of the relationship, 
alternatives, likely experiences, possible conflicts, 
possible outcomes, and expectations for sharing·- and 
using information generated). 

11) When requested, or when appropriate, provide others 
with information about the results of all assessments 
or findings specific to the involvement of those 
persons. 

i2) When appropriate and/or when asked, fully explain 
reasons for their actions to persons who have been 
affected by their actions. 

13) Honor ail promises and commitments included in any 
agreement unless serious and unexpected 
circumstances intervene. If such circumstances occur, 
then the psychologist would make a full and honest 
explanation to other parties involved. · 

14) When making statements or when involved in public 
activhies, make clear whether they are acting as 
private citizens, as members of specific organizations 
or groups, or as representatives of the psychology 
profession. 

15) Conduct research in a way that is consistent with a 
commitment to honest, open inquiry, and to clear 
communication of sponsorship and research aims. 

16) Submit their research on a regular basis in some 
accurate form to independent · colleagues for their 
comments and evaluations. 

17) As teachers, encourage the free exchange of ideas 
between themselves and their students. 

18) Make no attempt to concèal the status of a trainee. 

19) Continually re-evaluate how their personal values 
influence their activities and thinking, integrating this 
awareness into ail attempts to be accurate. and fair. 

20) When communicating their knowledge, findings and 
views, do so as completely, accurately and fairly as 
possible, taking care to distinguish what is supported 
by objective evidence and what is persona! 
interpretat1on or opinion. 

21) As teachers, present , information accurately, avoiding 
bias in the selection and presentation of the 
information, and publicly acknowledging any persona! 
bias which influences the selection and presentation 
of information. 

22) Act quickly to clarify any distortion by a sponsor, 
client, or other persons of the findings - of their 
research. 

23) Not exploit any professional relationship to unethically 
further persona!, political, or . business interests. This 
includes, but is not limited to: soliciting clients of 
one's employin& agency for private practice; taking 
advantage of trust or dependency to engage in sexual 
activities or to frighten clients into receiving 
services; using the resources of one's employing 
institution for purposes not agreed to; and, securing 
or acceoting significant financial or material benefit 
for sen "S which are already awarded by salary. 



Conflict of Interest continued 

Temporary 
Deception/ 
Witholding 

of 
Information 

24) 

2.5) 

Avoid situations which would present a conflict of 
interest or an appearance of a conflict of interest 
and/or situations which would reduce their abi!ity to 
be objective. 

When actual or possible conflicts of_ interest arise, 
inform al! parties of the need to resolve the issue(s) 
in a just and fair manner, and take al! reasonable 
steps to resolve the issue(s) in such manner. · 

26) Not engage in temporary deception or witholding of 
information in research when there are alternative 
procedures avai!able to obtain the knowledge and 
when the negative effects of the deception or 
witholding cannot be predicted or offset. 

27) Not engage in any temporary deception or witholding 
of information in research if it interferes with 
research participants' understanding of important 
facts about the study that may clearly influence their 
decision to participate. 

28) Use the minimum of temporary deception or witholding 
of information necessary in research. 

29) When temporary deception or the witholding of 
information has occurred in research, provide research 
participants during debriefing with a full clarification 
of the nature of the study and remove any 
misconceptions that may have arisen, assu_ring the 
participant that the deception or witholding was 
neither arbitrary nor capricious. 

.30) Seek an independent ethical review of the risks to 
public or individual trust and of safeguards to protect 
such trust for al! research studies which use 
temporary deception or the witholding of information. 

Reliance on .31) 
Profession 

Familiarize themselves with their profession's rules 
and regulations and abide by them, unless they 
perceive - a serious conflict with the Principles of 
Respect for the Dignity of Persons or Responsible 
Caring. (See Principle IV regarding the resolution of 
such conflicts). 

Extended 
Respons­
ibi!ity 

.32) 

.3.3) 

Familiarize themselves with and demonstrate a 
committment to maintaining the standards of their 
profession. 

When faced with difficult situations (ethical, · or 
otherwise), seek consultation from colleagues and/or 
appropriate professional groups and committees, and 
give due regard to their advice in arriving at a 
responsible decision. 

.34) When appropriate, encourage others with whom they 
corne in contact in their role as psychologists to 
relate with integrity. 

.3.5) Assume overall responsibility 'for the professional 
activities of their assistants, students, supervisees, 
and employees with regard to the Principle of 
Integrity in Relationships, al! of whom, however, incur 
similar obligations. 

llE 

Principle IV: Responsibility to Society 

Values Statement 
Psychology exists as a profession within the context of human 

society.1 Psychologists, both as professionals and as private citizèns, 
have responsibilities to the societies in which they live and wor~, su<:h 
as the neighbourhood or city, and to the welfare of al! human bemgs m 
those societies. 

Two of the legitimate expectations of psychology as a 
discipline are that it will increase knowledge and that it will conduct its 
affairs in such ways that it will promote the well-being of al! human 
beings. 

In the c:ontext of society, the above expectations imply that 
psychological know!edge, when used in the development of social 
structures and policies, will be used for beneficial purposes. Within the 
context of this document, social structures and policies which have 
beneficial purposes are defined as those which more readi!y support and 
reflect respect for the dignity of persons, responsible caring, and 
integrity in relationships. If psychological knowledge is used against 
these purposes, psychologists have an ethical responsibility to con:iment 
on and try to correct the misuse. While this is a collective responsibility, 
those psycho!ogists having direct invo!vement in social development 
and/or in the theoretical or research data base that is being used, have 
the greatest responsibility to act. Other psychologists ·must decide for 
themselves the most appropriate· and beneficial use of their time and 
talents to help meet this responsibi!itv. 

In carrying out their work, psychologists acknowledge that 
many social structures -have evolved slowly over time in response to 
human need and that they are valued by society and primarily beneficial. 
In such circumstances, psychologists convey respect for these social 
structures and avoid unwarranted or unnecessary disruptions. Suggestions 
for and action toward changes or enhancement of such social structures 
are carried out only· through an educational process that . seeks to 
achieve a cons-ensus within society through democratic means. ' 

On the other hand, some social structures ignore or oppose 
the principles of respect for the dignity of the person, responsible 
caring, and integrity in relationships to such an extent that it would be 
irresponsible for psychologists involved in work within or concerning 
these social structures not to be critical nor advocate for change to 
occur as quickly as possible. 

In order to be responsible to society and to contribute 
constructively to its ongoing evolution, psychology as a whole needs to 
be self-reflective about its place in society and about the ways in which 
it might be contributing to or detracting from beneficial societal 
changes. It also needs to engage in even-tempered observation and 
interpretation of social structures and policies, their effects, and their 
process of change, developing its abi!ity to avoid misuse of psychological 
knowledge and increase its beneficial use. Once again, individual 
psychologists must decide for themselves the most appropriate and 
beneficial use of their time and talents in helping to meet this collective 
responsibi!i ty. 

Ethical Standards 

In adhering to the Principle of Responsibi!ity to Society, 
psychologists would: 

Development 1) 
of Knowledge 

Contribute to the profession of psychology and to 
society's understanding of itself and human beings 
generally through a free pursuit of knowledge, unless 
such pursuit of knowledge conflicts with other basic 
ethical requireJ1!ents. 

111society" is used here in the broad sense of a body of individuals living 
as members of one or more human communities, rather than in the 
limited sense of state or government. 

Beneficial · 
Activities 

Respect for 
Society 

2) Keep informed of progress in their area(s) of 

.3) 

psychological activity, take this progress into account 
in their work, and try to make their own contributions 
to this progress. 

Participate in, and contribute to, continuing education 
and professional ~rowth of self and colleagues. 

4) Participate in the process of critical self-evaluation 
of the profession's place in society and about the 
ways the profession might be contributing to or 
detracting from beneficial societal functioning and 
changés. 

.5) Uphold the profession;s responsibility to society by 
maintaining the highest standards of the profession. 

6) Protect the skills, knowledge and interpretations of 
psychology from being misused, used. incompetent!y, or 
made useless (e.g., Ioss of security of assessment 
techniques) by others. 

7) Contribute to the general welfare of society by 
offering a portion of their services to work for which 
they receive little or no-financial return. 

8) Uphold the profession's responsibility to society by 
bringing incompetent or unethical behaviour to the 
attention of appropriate regulatory bodies, authorities, 
and/or committees when informa! resolution or 
correction of the situation is not appropriate or 
possible. 

9) Acquire an adequate knowledge of the culture, social 
structure, arid customs of a community before 
beginning any major work there. 

10) Con·vey respect for prevailing community laws, mores, 
social customs, and cultural expectations in al! 
professional activities provided that this does not 
contravene respect for the dignity of_ persons, 
responsible caring, and integrity in relationships. 

11) Abide by all governmental and institutional laws and 
regulations unless those laws and regulations seriously 
conflict with the ethical principles contained herein. 
When such a conflict exists, decision for action is 
considered a matter of persona! conscience. 

12) ln any apparent conflict between keeping a law and 
following a professional ethical principle, unless in an 
emergency situation, consult with colleagues and seek 
consensus as to the most .ethical course of action and 
the most responsible, knowledgeable, effective and 
respectful way to carry it out. 

Development 1.3) Where appropriate and possible, act to change those 
of Society aspects of the profession of psychology which detract 

from beneficial societal changes. 

14) In research and service activities, be sensitive to the 
needs and problems of. society when determining what 
questions will be asked or what kind of services will 
be developed, what information collected, and how 
results or findings will be interpreted. 

1.5) When working in, and extending the boundaries of 
psychology to societal issues, be especially careful to 
keep well informed through consultation with 
colleagues, professional reading, and continuing 
education about the issues involved. 

conclusion and acknowledgements 
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16) Speak out when they possess expert knowledge that 
bears on important societal issues being studied or 
discussed. 

17) Provide thorough discussion of the limits of their data 
where their work touches on social policy and 
structure. 

18) Make themselves aware of the current social and 
political · c!imate and of previous and possible future 
societal misuses · of psychological knowledge, and 
exercise due discretion in communicating psychological 
information (e.g., research results, theoretical 
knowledge) in order to discourage any further misuse. 

19) Exercise particular care when reporting the results of 
any work with vulnerable groups, ensuring that results 
are not likely to be misinterpreted or misused in the 
development of social policy and practices (e.g., used 
to manipulate the persons concerned). 

conclusion and acknowledgernents 

Extended 
Responsi­
bility 

20) When involved in public policy issues, provide the 
public with any psychological knowledge relevant to 
their informed particip_ation in the shaping of social 
policies and structures. 

21) When involved in work within or concerning specific 
social _structures, speak out when the policies or 
practices of the social structure seriously ignore or 
oppose the principles of respect for the dignity of 
person_s, responsible caring, .and integrity in 
rela tionships. 

22) When appropriate, encourage others with whom they 
corne in contact in their role as psychologists to 
exercise responsibility to society. 

23) Assume overall responsibility for the professional· 
activities of their assistants, students, supervisees and 
employees with regard to the Principle of 
Responsibility to Society, all of whom, however, incur 
similar obligations. 

A historical perspective of this Code 
of Ethics will be in an upcorning 
issue of Canadian Psychology \\\\\1 
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